T he common characteristics of college students have been changing, particularly over the past decade; in addition to an increase in older students and students who are also parents, the majority of students now also hold a job outside of school. According to the National Center for Education Statistics (NCES, 2012) , 25.9% of college students work full time, 36.4% work part time, and only 37.7% reported not working while going to school. The American College Health Association (2015) reported that most students no longer live on campus, such that 40.4% live in off-campus housing and only 34.5% live on campus in residence halls. In addition to living off campus, many students also take online or distance classes in order to better balance their multiple roles; more specifically, 26.4% of college students and 30.8% of postbaccalureate students reported taking at least one distance education course (NCES, 2013) . This shift from students primarily not working, living on campus, and taking in-person courses to the current demographics described has given rise to a large group of students who are balancing multiple roles.
Regardless of the reason a person elects to return to or begin schooling, research has demonstrated that transitioning to college often results in significant life changes such as elevated levels of stress and negative affect, declines in physical health (Gall, Evans, & Bellerose, 2000; Pritchard, Wilson, & Yamnitz, 2007) , and a disruption in the balance ABSTRACT. With many adults returning to college, an increasing number of university students are balancing multiple roles including work, family, and school. The impact of strain from balancing these multiple roles was investigated considering student satisfaction within different domains (i.e., work, family, and school) as a predictor of students' negative affect in a sample of working college students from across the country (via MTurk; N = 145). Participants were required to be enrolled in a university or college at least part time, employed at least part time, and living with another person. Results revealed that social integration was negatively associated with negative affect across domains. Work satisfaction was predictive of negative affect, and it was also moderated by social integration, β = -.93, t(136) = 2.08, p = .04. School and family satisfaction, however, were not significant predictors of negative affect, thus suggesting the unique roles of each specific domain. This work suggests it is important to focus on the unique experiences of modernday college students, and the challenges of balancing work, family, and school, in order to better support this rapidly growing unique group of individuals. between the work, school, and family domains (Kohler Giancola, Grawitch, & Borchert, 2009; Lowe & Gayle, 2007; Quimby & O'Brien, 2006) . Researchers have been interested in what happens when the levels of satisfaction in those domains vary and how that directly relates to negative affect. With this in mind, our goal was to examine how work, school, and family satisfaction might influence negative affect for a sample of college students balancing multiple roles. Additionally, extending previous research (Bolger & Eckenrode, 1991) , the current study examined the possible effects of social integration on these relationships to determine how it might alleviate, or buffer, some of the negative affect these college students may experience due to balancing multiple domains.
Defining Nontraditional Students
The composition of students in higher education has shifted dramatically over the past few decades (NCES, 2015) . Instead of universities being exclusively populated by traditional students (i.e., 18-22 year olds, entering college immediately after graduating high school, living on campus), there is now a significant presence of students who can be characterized as nontraditional along a variety of dimensions (Horn & Carroll, 1996) . These characteristics include working in addition to attending school, delayed entrance into college, financial independence, and having children or other dependents. The NCES report highlighting changing trends in student enrollment explained that most often when defining nontraditional students, age is the key aspect that is examined. More specifically, many consider a nontraditional student as one who is over the age of 25 (NCES, 1996) . However, this often fails to take into account the variability of students and the characteristics that may not be strongly related to age. For example, it is reasonable to suggest that a nontraditional student could be one who is 20 years old with children, in a committed relationship, working, and living off-campus.
Previous literature provides other definitions of nontraditional students. For example, Hammer, Grigsby, and Woods (1998) defined nontraditional students as those over the age of 22 and working, whereas Bye, Pushkar, and Conway (2007) only used an age cutoff of 28 as their defining characteristic. Another definition offered by Gilardi and Guglielmetti (2011) defined nontraditional students as those who had nonoccasional employment, whereas Taylor and House (2010) recruited nontraditional students based on whether the students had indicated that they considered themselves to be nontraditional on their enrollment forms. Arguably, individuals who are balancing multiple roles, irrespective of age, often have a different college experience than their traditional counterparts, which has a large impact on their persistence and success throughout their educational experience (Gilardi & Guglielmetti, 2011) .
Students Balancing Multiple Roles
Working students' multiple roles are not independent of each other, and their negotiation between the roles is of great importance (Meiners, 2017) . As role theory suggests, there is an element of learning and socializing that happens when a person takes on a new role (Biddle, 1979; Kahn, Wolfe, Quinn, Snoek, & Rothenthal, 1964) . Some students can have a difficult time negotiating a balance between their roles, but when they are successful, enrichment in one domain can carry over to benefit other domains (Meiners, 2017) . However, a large portion of research suggested that, when conflict between roles arises, this may lead to increases in negative affect, due to the difficulty associated with bringing these roles back into equilibrium (Livingston & Judge, 2008; Williams & Alliger, 1994) . Working students have been found to spend 59 to 71 hours per week fulfilling their work, school, and domestic responsibilities (Lowe & Gayle, 2007) . This often results in increased levels of stress and, thus, increased levels of student attrition. As an example, public health nurses who were also part-time students reported high levels of negative affect when balancing many different roles, and when role demands were high, nurses who were also in school were less likely to spend time with their families compared to those who were not in school (Tak-Ying Shiu, 1999) .
A hallmark of nontraditional students is a strong family member role that must exist alongside the student role. Many students have the role of caretaker because they are responsible for the care of other individuals such as children or older adult family members (see Fairchild, 2003; Shank, Winchell, & Myers, 2001) . Often, those who have dependent children do not receive the support from others they require when returning to school. Lowe & Gayle (2007) reported that, among students who were also parents in their sample, two-thirds reported receiving no support from outside sources. It has also been found that, as the number of children participants were responsible for and the number of credit hours the participants were taking increased, their level of family-school conflict significantly increased (Hammer et al., 1998) . Alternatively, in other research, it was reported that those who returned to higher education indicated that the time they were able to spend with family was of a higher quality, and that they felt that they were setting a better example for their children (Kirby, Biever, Martinez, & Gómez, 2004) . From previous research, it is evident that the influence of returning to school is complex, and it can have both positive and negative impacts on nontraditional students and their lives.
Work-Family-School Satisfaction
Well-established research has closely examined work, family, and to a lesser degree, school conflict and balance (e.g., Allen, Herst, Bruck, & Sutton, 2000; Byron, 2005; Frone, Russell, & Cooper, 1992) . This research has focused on personal characteristics such as personality and demographics, as well as work and family dynamics. Interestingly enough, existing research has not focused on how satisfaction (which is linked to many positive and negative outcomes; Pavot & Diener, 2008) contributes to negative moods in students.
Work satisfaction involves employees' attitudes and reactions toward their work, and encompasses many different aspects of the workers' experiences (Bruck, Allen, & Spector, 2002) . Results of a meta-analysis demonstrate a positive relationship between work satisfaction and mental and physical health outcomes (Faragher, Cass, & Cooper, 2005) . More specifically, when employees reported lower levels of work satisfaction, they were far more likely to report higher levels of depression, anxiety, and burnout (Faragher et al., 2005) . Judge and Larsen (2001) reported a number of studies that demonstrate an association between negative affect and work satisfaction (see Levin & Strokes, 1989; Necowitz & Roznowski, 1994; Watson & Slack, 1993) . Faragher and colleagues (2005) explained that work satisfaction is a critical factor in employees' health, which can directly translate to their success as students (see Hybertson, Hulme, Smith, & Holton, 1992) . Moreover, when examining the impact work-life balance has on work and life satisfaction, Haar, Russo, Suñe, and Ollier-Malaterre (2014) found that, across cultures, work-life balance was positively associated with both work and life satisfaction. This provides insight into students balancing multiple roles, because nontraditional students have to balance not only work and family, but also school. The impact of the added domain of school needs to be investigated further.
The influence of family on nontraditional students, or students balancing multiple roles, is less clear. Bean and Metzner (1985) argued that a key factor in nontraditional student attrition was family responsibilities. Furthermore, other literature has demonstrated that family support is key to academic success (Christenson, Rounds, & Gourney, 1992; Dennis, Phinney, & Chuateco, 2005; Palmer, Davis & Maramba, 2011; Strom & Savage, 2014) . More specifically, Berkove (1979) found that husband support was important for student success, but interestingly, the women in their study reported little change in their domestic role, which increased stress levels. Furthermore, support provided by children and friends was positively related to nontraditional students being more satisfied in their student role (Kirk & Dorfman, 1983) . Lin (2016) conducted a literature review on challenges that female college students face and indicated that support from family helped motivate female students and played an important role in their successes. Additionally, Adams, King, and King (1996) demonstrated that work and life satisfaction were significantly associated with work and family; explicitly, satisfaction levels were higher when family and work roles did not interfere with each other. In light of this research, it is important to understand how college students' family satisfaction influences levels of distress, particularly in how satisfaction in one role influences negative affect.
School satisfaction among college students balancing multiple roles has also been overlooked in the research, particularly as a predictor variable. Most research has focused on predictors of school satisfaction in child and adolescent students (Lin, Yu, Lee, & Jin, 2014; López-Pérez & Fernández-Castilla, 2017) . Research conducted in Taiwan found that peer support and teacher support were positive predictors of school satisfaction in adolescent-aged students (Lin et al., 2014) . Also, peer support, teacher support, and self-efficacy were positive predictors of school satisfaction in adolescent-aged students, but school satisfaction was examined as an outcome rather than a predictor. Hammer and colleagues (1998) discussed the importance of school satisfaction by suggesting that increasing school satisfaction could reduce conflict outside of that domain (i.e., work, family). In sum, school satisfaction could be an important predictor variable for college students that, to our knowledge, no research has examined in this way.
Social Integration
Another important aspect of the student experience is the relationships that students balancing multiple roles form in each domain that can help them navigate their roles. Social integration, highly related to social support (Cohen, Underwood, & Gottlieb, 2000; Vaux, 1998) , is the process by which a group of individuals bond and feel a sense of belongingness with each other (Blau, 1960; Cutrona & Russell, 1987) . The definition of social integration also entails the quantity and structure of social relationships, which includes the frequency of interactions and the size of one's network (Schwarzer, Bowlern, & Cone, 2014) . Social integration focuses more on an individual's social network, differing from social support, which describes social relationships on an interpersonal level, entailing an "exchange of resources" between two people with the purpose of the interaction to support, or enhance, the welfare of the recipient of the support (Shumaker & Brownell, 1984) . Based on previous research, we posited that social integration can work as a buffer against stress and assist with coping, similar to what researchers have found in social support research.
Levels of social integration in college students can vary based on different characteristics of the university and of students. For example, Chapman and Pascarella (1983) found that students attending universities with more commuter students were less socially integrated, suggesting that students who spend less time on campus may struggle to integrate socially. Furthermore, students at 4-year colleges reported more social and academic integration than those at 2-year colleges (Chapman & Pascarella, 1983) . Chapman and Pascarella (1983) also suggested that the needs of different types of students, including nontraditional students, can vary and demand different resources from the universities they attend. One meta-analysis was conducted examining examined social class differences and social integration (Rubin, 2012) . In his metaanalysis, Rubin (2012) found that, irrespective of their year in school and whether they were women or men, working-class students were less integrated than middle-class students. It was posited that it is imperative working-class students be just as engaged and integrated into the educational process as their counterparts.
Social integration has a direct impact on students' intentions to be persistent, their commitment to goals, and their eventual completion of school (Cabrera, Nora, & Castaneda, 1993) .
Not only does social integration predict persistence through school, but it can also predict re-enrollment of students who previously began college but did not complete their degrees (Bers & Smith, 1991) . Although social integration has also been found to buffer stress in multiple studies (e.g., Kendler, Neale, Kessler, Health, & Eaves, 1992; Schwarzer et al., 2014) , few have examined social integration as a buffer on stress specifically in a sample of students balancing multiple roles.
Hypotheses
Understanding the impact of domain-specific satisfaction on negative affect among students balancing multiple roles is imperative to support their academic success. Our goal was to understand how work, family, and school satisfaction impacts these students. Moreover, we examined how social integration moderated the satisfaction-negative affect association because social integration has been touted an important variable in academic success. Specifically, we hypothesized that work, family, and school satisfaction levels would have a direct impact on negative affect. Additionally, when satisfaction levels are low, across all domains, we predicted that levels of negative affect would increase. We also hypothesized that social integration would buffer the satisfaction-negative affect association, such that this relationship would be weaker when social integration was perceived as high rather than when social integration was perceived as low.
Method
This project is part of a larger study examining nontraditional students in college who are balancing multiple roles. For this study, we recruited individuals who lived with their children, an older adult family member who they are caring for, or an intimate partner. These relationships are different than being a roommate in a college dorm, specifically in the role that emotions and relationship functioning play (Sanford & Rowatt, 2004) . Additionally, all participants were college students and were employed. To be sure that we had adequate power, we used G*Power (Faul, Erdfelder, Lang, & Buchner, 2007) to calculate power parameters. The five predictors being tested, and the residual variance, were entered into G*Power (1-R 2 of the full model) to obtain an assumed power level of .80, and we set the effect size at .15 (a moderate level). It was determined that, with an error probability = .05 and power error probability (1-β) = .80, we needed to have a sample size of 92 to be adequately powered. Our sample was well above the sample size number.
Participants
Upon receiving institutional review board approval (IRB #: 930), 113 participants fulfilled the initial required parameters of this study. Participants' average age was 30.80 years (SD = 8.36), with an age range of 19 to 54 years. We also included 32 participants who reported that they were single and lived alone or with a nonintimate partner. Upon further review, these participants met the initial criteria; more specifically, each of those individuals were living with and taking care of their children and/or an older person/family member. With this additional criteria added, the final sample was n = 145.
Additionally, 64% reported being full-time students, and 32% were half-time students. The average reported GPA was 3.55 (SD = 2.27). Fifty-six percent of participants had children, and 21% had older adult parents who lived with them. Seventy percent of participants reported being a woman, female, or feminine; 25% of participants reported being a man, male, or masculine; and 5% were gender nonconforming, genderqueer, or gender questioning. Twenty-six percent lived with a partner, 37% were married, and as previously mentioned, 32% reporting being single living alone or with a roommate, but indicated in other demographic questions that they actually lived with their children or older individuals who they care for. The study had one participant who chose not to indicate living situation. Most participants were White or European American (70%); 14% were Black or African American, and 10% reported Hispanic, Latino, or other Spanish origin.
Procedure
Participants were recruited via Mechanical TurkPrime. Amazon's Mechanical Turk, commonly known as MTurk, is an online database in which individuals wishing to participate in research (workers) choose from a vast array of studies created by researchers (requesters) in return for monetary compensation (Buhrmester, Kwang, & Gosling, 2011) . Recent research has demonstrated that MTurk is a viable source of data; research shows little to no significant difference in results of participant data in comparison to traditional recruitment processes (Buhrmester et al., 2011; Crump, McDonnell, & Gureckis, 2013; Morgan, Desmarais, Mitchell, Simons-Rudolph, 2017; Paolacci, Chandler, & Iperitotis, 2010) . Participants were invited to take a survey examining the lives of college students balancing multiple roles. The survey took approximately 17 minutes to complete, and participants were compensated $1 upon completion of the full survey. The final page of the survey instructed participants how to receive their compensation (via TurkPrime code), and this page displayed the primary investigator's contact information in case they had any questions. All participants were from the United States and attended a wide array of colleges from across the United States.
Measures
Work satisfaction. The Michigan Organizational Assessment Questionnaire (Cammann, Fichman, Jenkins, & Klesh, 1983 ) was used to assess work satisfaction. Three questions were asked such as "All in all, I am satisfied with my work." Each item was rated on a scale from 1 (strongly disagree) to 5 (strongly agree). Cronbach's α was .89, which suggests good reliability. Family satisfaction. The family satisfaction measure was a modified version of the Michigan Organizational Assessment Questionnaire (Cammann et al., 1983) . Again, three questions were asked such as "In general, I like being with my family." Each item was rated on a scale from 1 (strongly disagree) to 5 (strongly agree). Again, the internal consistency was good at α = .92.
School satisfaction. Using a 6-question measure by Butler (2007) , questions were asked regarding participants' satisfaction with their university or college. Some of the questions included "This university meets my expectations" and "I enjoy being a student on this campus." The rating scale was identical to the other two measures, with response options ranging from 1 (strongly disagree) to 5 (strongly agree). Additionally, the internal consistency was good at α = .94.
Social integration. Four items were used to measure social integration from Cutrona and Russell's Social Provision Scale (1987). Example items included "In the last week, there were people who enjoyed the same social activities I did" and "In the last week, I felt like I was part of a group of people who shared my attitudes and beliefs." A 4-item rating scale was used with response options ranging from 1 (strongly disagree) to 4 (strongly agree). The internal consistency coefficient was .74, which is considered acceptable.
Affect. Participants were asked to rate their level of specific negative moods over the past 7 days, using items that were adapted from the Positive and Negative Affect Schedule (Watson, Clark, & Tellegen, 1988) . Participants were asked to indicate how they felt using a 5-point Likert-type scale from 0 (not at all) to 4 (extremely). Additionally, the internal consistency coefficient was .87.
Results
As demonstrated in Table 1 , bivariate correlations revealed that family satisfaction was negatively and significantly associated with negative affect, r 2 (136) = .03, p = .03. Social integration was also significantly associated with negative affect, r 2 (140) = .14, p < .001. We also found a relationship between our control variable, age, and negative affect, r 2 (142) = .03, p = .03, and school satisfaction, r 2 (135) = .03, p = .04.
Next, we conducted a series of multiple hierarchical regressions. In Step 1, the control variable (age) was entered into the model as a predictor of negative affect. In Step 2, social integration and one predictor variable (work, family, and school satisfaction) were also entered into the model to predict negative affect. In Step 3, we added the interaction term to investigate the possible moderating effects of social integration on the satisfaction-negative affect relationship. Of note, age was used as a control variable because research has demonstrated that age can be a predictor of mood (Charles, Reynolds, & Gatz, 2001 ). Moreover, we had a large age range, and age was significantly correlated with negative affect.
Work Satisfaction
A series of multiple hierarchical regressions were conducted to examine the direct effect of work satisfaction levels on negative affect. Additionally, we examined whether social integration would buffer the work satisfaction-negative affect association. In Model 1, our control variable, age, accounted for 2.5% of variance in negative mood, as indicated by the R 2 value. In Model 2, we found no significant main effect for work satisfaction (β = .004, p = .96), but did find a significant main effect for social integration (β = -.39, p < .001), see Table 2 . In Model 3, we found a significant main effect for work satisfaction (β = .70, p = .045), but no longer found a main effect for social integration (β = .02, p = .92). Additionally, there was a significant interaction between work satisfaction and social integration on negative affect, suggesting that being socially integrated buffered these individuals, β = -.93, t(136) = -2.08, p = .04 (see Figure 1) . A moderate amount of variance was explained in either model;
FIGURE 1
Negative affect is displayed at low, medium, and high levels of work satisfaction and social integration. specifically, 19% of the variance was accounted for in the second model, and 21% of the variance was explained in the third model (Table 3) . This hypothesis was supported.
School Satisfaction
Unlike work satisfaction, we found that school satisfaction had no significant main effects with mood in Model 2 (β = -.12, p = .15) or Model 3 (β = -.12, p = .73). However, social integration did have a significant main effect in Model 2 (β = -.38, p < .001), but not in Model 3 (β = -.38, p = .20). Additionally, the moderating effect of social integration on the school satisfaction-affect relationship was not significant (β = .01, p = .99). Although there were no significant main effects, the model did account for 18% of the variance in negative moods. See Table  4 and Table 5 for more information.
Family Satisfaction
Again, we ran multiple hierarchical regressions to examine our hypothesis of whether there would be a direct effect of family satisfaction on negative moods and whether social integration would moderate the family satisfaction-negative affect relationship. This hypothesis not was supported; specifically, we found that family satisfaction did not significantly predict negative affect in either Model 2 (β = -.11, p = .18) or Model 3 (β = .58, p = .10). Additionally, no significant moderating effect was found, β = -.83, t(136) = -2.02, p = .046. The overall model summary for Model 3 was significant, F(4, 132) = 4.06, p = .046, R 2 = .22, R 2 adj = .20 (see Table 6 and Table 7 for each model).
Discussion
This study aimed to investigate the relationship between students' negative affect, social integration, and satisfaction with the life domains of work, family, and school. Previous research has focused on satisfaction as an outcome rather than as a predictor. However, we explored these relationships from the perspective of satisfaction being predictive of negative affect. Additionally, we predicted that social integration would moderate the satisfaction-negative affect association. Our results demonstrated that the different types of domain-specific satisfaction had unique relationships with negative affect.
Work Satisfaction and Negative Affect
Our results revealed that work satisfaction had a significant main effect on negative affect with the presence of an interaction with social integration. This may be due to the unique impact of workfamily-school conflict on these students, who have many different roles and may not be able to offer enough time and effort to each role, resulting in interpersonal conflicts at work. More specifically, not being fully focused on the work may result in conflicts with coworkers and supervisors, and possibly pose the threat of work insecurity (Raeve, Jansen, Brandt, Vasse, & Kant, 2008) . Although these individuals are choosing to take on the extra role as a student, their role strain may be affecting their coworkers because they have additional work and responsibilities. In turn, this could result in negative feelings (e.g., irritation) from their coworkers and vice versa.
Moreover, those who work and go to school may also feel that they are not receiving enough support from their employers, resulting in higher levels of negative affect. It is possible that students who balance multiple roles maintain jobs that they do not see as permanent. Instead, they may see these jobs as required, temporary, and transitionary (Olson, 2011; Staff & Mortimer, 2008) . However, our results demonstrate that, if these individuals are socially integrated, there is a buffering effect on the work satisfaction-negative affect relationship. This is congruent with work by Adams and colleagues (1996) , who found that higher levels of emotional and instrumental support reduced negative work issues. It is reasonable to suggest that being more socially integrated affords an individual a higher level of emotional and instrumental support. Because this was the only specific type of satisfaction that had significant effects on negative mood, it appears to serve a unique role in the lives of students balancing multiple roles. Finding ways to increase work satisfaction for students balancing multiple roles could have the potential to impact their negative affect. Negative affect, including specific negative moods, has been shown to predict health outcomes (Cacioppo, Hawkley, & Thisted, 2011; Mayer-Hirshfeld et al., 2017) , where lower levels of negative affect and specific negative moods (e.g., loneliness, anger, and feeling ashamed) predict better psychological and physical health outcomes including decreased depressive symptoms and decreased musculoskeletal pain. This suggests that reducing negative affect in students balancing multiple roles has the potential to reduce negative health outcomes.
School Satisfaction and Negative Affect
We did not find that school satisfaction was associated with negative affect. Although virtually no research has examined this association, we were surprised by these results. It is possible that we might have obtained different results if participants had been probed about aspects of depression or other mood disorders because they are often related to negative moods. Future research should consider the use of measures of mood disorders to better control for this possibility. Our average reported GPA was 3.55 (SD = 2.27), indicating that these students were performing well academically. This is consistent with findings that older students earn higher GPAs than their traditional counterparts (Richardson, Abraham, & Bond, 2012) . This may indicate that they did not feel as negatively about school. Consequently, they might have not had much variability in their moods. Consistent with previous research, these students may work hard at self-regulating (Artino & Stephen, 2009; Zimmerman, 1994) when at school because it is a role that they hold in high regards. Also, they were likely to be highly motivated to attend school, as adults returning to school often are (Boekaerts, Pintrich, & Zeidner, 2000) .
Family Satisfaction and Negative Affect
Our results did not reveal a significant main effect between family satisfaction and negative affect. Although family may potentially serve a protective role, it is also possible that caring for family can lead to additional stress. More research should consider the nuances of the role of family on students balancing multiple roles and consider possible moderators to the family satisfactionnegative affect relationship such as differences based on whom a student is responsible to care for (e.g., children, older adult family members). To our knowledge, very few studies have examined students who balance multiple roles and the effects of family satisfaction on negative affect. Additionally, more research should consider how each domain interacts with each other because this could have a compounding or buffering effect on the other domains. This suggests the importance of increasing the understanding of the unique role of family support for students balancing multiple roles (Lowe & Gayle, 2007) .
Social Integration
We found that social integration moderated the work satisfaction-affect association, and additionally found significant main effects of social integration on negative moods in each domain-specific model. Previous research by Chao and Good (2004) suggested that two central concepts that kept nontraditional college students feeling hopeful were family support and integration. Much of the research on social integration in students has focused on integration in the school domain, measuring things like contact with faculty and involvement in organized extracurricular activities, or captured social integration using only a single-item measure (Chapman & Pascarella, 1983; D'Amico, Dika, Elling, Algozzine, & Ginn, 2013) . One limitation to this study is that social integration was measured globally, not in reference to specific domains. Future research on students balancing multiple roles should consider social integration within different domains to better understand the relationship between work, family, and school. Social integration has been shown to have a direct effect on students' persistence through higher education (Bers & Smith, 1991; Cabrera et al., 1993) . Thus, universities have the opportunity to better support students balancing multiple roles through encouraging greater social integration.
Strengths, Limitations, and Future Research
A strength of our study was that all participants lived with a partner, had children, lived with an older adult family member, or had some other personal relationship with the person they lived with. Thus, we expanded past the conceptualization of "nontraditional" students as students over a certain age cutoff, and captured students balancing work, family, and school. Specifically, in our sample, 56% of participants had children who lived with them. It is possible that children have an influence on levels of negative emotions and moods for college students who are also parents. Particularly, Van Rhijn, Smit Quosai, and Lero (2011) explained that students who are also parents bear additional challenges than students without children. These challenges add to the strain that students who are also parents experience (Home, 1997) . In addition to being responsible for the care of children, an increasing number of workers and students are also caregivers for an older adult family member (National Alliance for Caregiving & AARP, 2015) . Another strength of this study is that 21.4% of our participants reported having an older adult family member living with them, and of those, 48.4% indicated being their primary caretaker, with an additional 22.6% indicating that they are sometimes responsible for the care of their older adult family member. Although this is a small subset of our larger sample, more research needs to be conducted to understand how to better identify the unique challenges students caring for aging family members experience, and how this impacts their satisfaction and role conflict. In a report by the National Alliance for Caregiving and AARP Public Policy Institute (2015), it was described that, in the United States, an estimated 43.5 million adults provided unpaid care to an older adult family member in the past year, and 56% of these caregivers reported also working full time in addition to caring for their family member. Additionally, there is also a greater risk of financial, physical, and emotional strain reported by caregivers (National Alliance for Caregiving & AARP, 2015) . Future research should consider the influence caregiving has on role strain and satisfaction in students balancing multiple roles, and college students in general.
A possible future consideration is accounting for the influence of culture on the satisfaction of college students. Oishi, Diener, Lucas, and Suh (1999) found that differing values in cultures around the world cause the predictors of life satisfaction to vary across cultures. Within college student populations, cultural differences also have an influence on satisfaction. For example, English may not be a first language for some, religious events can interfere with classes and studying, and being the first in a family to go to college comes with unique challenges (Ishitani, 2003) . Future research should take cultural differences into account when considering college student satisfaction and stress levels because there are clear cultural influences.
A possible limitation of our sample is that data were collected via an online survey service, TurkPrime, an add-on to Amazon's Mechanical Turk, which lacks the ability to authenticate demographic data (Paolacci et al., 2010) . Although we could verify that all participants were college students, we did not examine whether they were enrolled at a 2-year or 4-year college or verify that they were living with another individual. It is possible that the results may be different depending on the type of school that the student is attending (Chapman & Pascarella, 1983 of school may influence social integration, Allen, Bourhis, Burrell, and Mabry (2002) conducted a meta-analysis and found only a small decrease in satisfaction in students in distance learning programs, compared to those in traditional colleges, but overall their satisfaction levels were very similar. Future research may want to examine the needs and differences specific to the types of colleges and universities.
It is also important to note that our control variable, age, was significantly related to negative mood, and did account for a small amount of variance in the model overall. Also, although only a small to moderate amount of variance was accounted for by our models, we believe that it is likely that these models are psychologically complicated and, even if there is a small change in variance, it is still important. Although we do not have many variables in our models, it is possible that they are still complicated-our sample is complex, and understanding satisfaction in each domain is riddled with complications as well. It is possible that there could be a suppression effect responsible for the significant omnibus tests for the models, without the predictors accounting for a significant amount of variance on their own.
Conclusion
This study focused on the importance of domainspecific satisfaction, and the effect it has on levels of negative affect among students balancing multiple roles. It is important to consider satisfaction in students because higher levels of satisfaction result in many positive outcomes (Pavot & Diener, 2008) . Work satisfaction specifically is related to better physical and emotional health outcomes and lower stress levels (Bruck et al., 2002; Faragher et al., 2005; Hybertson et al., 1992) . Social integration is also important to students, as it has been shown to buffer stress (Kendler et al., 1992; Schwarzer et al., 2014) . It is important to note that we found moderating effects from social integration to the satisfaction-negative affect association with the domain of work, but not family and school. This reveals the complexities of this diverse and growing population of students; the large variation of characteristics and multiple roles that make students nontraditional also influence their level of social integration in specific domains. Future work should include a more diverse sample and a larger sample size.
Ultimately, our results suggest the importance of social integration for students balancing multiple roles. It is important to consider that these are results of a cross-sectional study. Thus, we cannot truly test whether satisfaction is a predictor or outcome, but we can establish a relationship between work satisfaction and negative affect in this particular subset of students. Students balancing multiple roles who are more socially integrated report lower levels of negative moods, which has important implications for better adapting higher education for students balancing multiple roles. Future interventions that target assisting students balancing multiple roles should focus specifically on assisting with the social integration process for these students in their workplaces. The significant moderating effect of social integration on the satisfaction-negative affect relationship in the work domain specifically highlights the importance of both satisfaction in the workplace and of increasing social integration into the workplace. Students balancing multiple roles may feel they do not have as much in common with their coworkers who are not also in school, thus hindering their social integration. Employers of students balancing multiple roles should also consider this because they should aim to support their social integration into the workplace further. Additionally, it seems that the role of work satisfaction may play a key role in predicting negative affect. Often many adult students may be driven to return to school due to a lack of satisfaction in their work situation (Kasworm, 2003) , and it seems that being more satisfied in their work may buffer against some of the stresses of balancing multiple roles, and ultimately help reduce negative affect.
Although the prevalence of students balancing multiple roles in colleges and universities may be increasing (NCES, 2015) , they still are overlooked in research. With changing demands from the workforce (National Institute for Occupational Safety and Health, 2002; Olson, 2011; Tausig, Fenwick, Sauter, Murphy, & Graif, 2004) , and an increasing number of adults returning to college (NCES, 2015) , it is crucial that more research be conducted in order to better understand and serve students in college who are balancing multiple roles. This study expanded upon previous research by modifying the typical definition used to describe students returning to school and examining the various roles they balance.
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